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Preface

This report is one in a series on the work of the 30 pilot projects
which formed the Furopean Commnity's second Programme on the
Transition from education to adult and working life.

Mostofthereportsrelatetooneofthemrkmgtllenesadopted for
the Programme: the development and use of work experience schemes in
secandary education; equal cpportunities for girls and young women;
guidance and youth information; staff development; assessment and cer-
tification; integration of young migrants; education for enterprise;
schools and the disadvantaged; curriculum development; and co~opera-
tion and partnership in a local/regional context, Each project worked
in cne or more of these areas from 1983 to 1987.

The programme was based on a Resolution agreed by the Council and
Ministers of Education in July 1982, which called for action to assist
Menber States to develop their policies for young people between 14
and 18 years of age. Its 30 pilot projects were widely spread across
Eurcpe, each of them designated by the national authoritiss, in con-
sultation with the Camission, which also met half of the operating
costs. Hundreds of schools, vocational training institutes and other
institutions in these 30 areas of Europe took part.

In 1983, the Commission invited IFAPIAN, a social research institute
with its main base in Cologne, to:

® organise contact. and the exchange of ideas and staff between pro-
jects through inter-project visits and workshops;

® prepare reports on the work of the projects, analysed according
to the themes, or policy fields,. of the Programme.

A list of publications can be cbtained from the IFAPIAN Information
Office in Brussels (address on the cover of this report).




About this report

Any innovative effort to improve young people's trensition from school
to working life must include programmes aiming at developing the know-
ledge, skills and attitudes which will enable them to make adequate
educational and caresr choices, and help them to think realistically
about their future adult and working life. Such programmes may be
offered by various kinds of institution - same of them part of the
education system or the responsibility of education authorities,
others part of employment services or organisations. They may use
varicus methods, ranging from merely providing information, to offer-
ing individuzl and group counselling, or the inclusion of guidance
activities or courses in the school curriculum.

In this report, all these approaches are discussed under the single
term, "guidance".

Another European report, recently published by the Commission of the
Eurcpean Cammmnities has focused on the activities, needs and prob-
lems of specialised guidance agencies*, Here, in this report we are
concerned with the guidance process in schools and training institu-
tions.

The report:

[ mviewsrwdemxﬂscngtﬁdame,érdmwapproadmswhidlhave
been developed in Member States to meet them;

® reviews the responses made by the Transition Programme pilot pro-
jects and other immovative programnes in Member States;

» puts forward recommendations based on this experience. Many of
them concern the need for an extension of quidance activities at
school level, and the need for greater co-operation between schools
and external partners in this field.

* See A.G. Watts et al: Educational and Vocational Guidance Services
for the 14-25 Age-group in the European Cammmnity; Brussels, 1987.
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More specifically, the report covers:

e the new demands o guidance, new initiatives in response to these
demanyis, and consequent changes in the concept of guicance (Part I);
e the pre-requisites for successful guidance at school-level, i.e.
the necessary climate-forming; the adaptation of curricula and teach-
ing methods; and changes in teachers' roles (Part II);

® giving guidance a place in the curriculum; the guidance function
of various innovative programmes; and the use of various forms of ex-
periertial learning, such as work experience, for guidance purposes
(Part III);

e the importance of co-operation between schools and parents; the
role of opportunity-providers, and specialised gquidance agencie.; and
the important role that young people themselves can play in the pro-
cess of guidance (Part IV);

® post-school quidance follow-up for young pecple who have already
left the school system (Part V);

® conclusions and recommendations based on the experience of the
Transition projects and other innovative programmes (Part VI).

The report is therefore addressed to a very wide audience - all those

who are respansible for helping young people in their educational and

career choices in their transition years, in school and the years im-

mediately after, whether as policy-makers, administrators, profession-
al workers, voluntary workers, or as parents; and at the national, as

well as the regional/local level.

The field and themes treated in this report overlap a great deal with
other themes handled by pilot projects in the Transition Programme,
such as work experience, curriculum development, activities aimed at
greater gender equality, and staff development. The reader should con-
sult other reports from the Programme on those themes, which, in turn,
refer extensively to guidance needs and responses. For illustrations
of individual pilot projects' approaches, reference should also be
made to the series of four-page profiles, entitled "Innovations", the
titles of which are included in Annex 3.




I. OContext

l. New demards

Transition from school to working life is not a single step but a pro-
cess., The process starts with the first educational choice - made in
same countries, at the end of primary education, i.e. at age 10, 11 or
12 ~ and does not end until entry into adult society, with, or with-
oaut, a stable job. During the process, the individual has to make a
mmberofdecisimswhidxdetamine,toagreatextart, his/her future
career, which are often not reversible. When and how often thes=
decisions have to be made depends very much on the structure of the
system of education ard training.

This is not the place to describe these differences in detail.* Two
general points, however, stand out:

First, for young people, and their parents, the process of making
sound educational and career choices has undoubtedly became more dif-
ficult. Even with recent imrovements in careers information, in
schools and elsewhere, it Is very difficult for young pecple and their
parents to ke able to interpret the impact of cwrrent industrial ard
technological change in terms of careers choice and choice of
vocational training.

Second, despite everything that has been done to make better-informed
decisions possible, the overall pattern of carcers choice continues to
reflect traditional attitudes. Most young people and their parents are
still mainly interested in a quite limited mmber of occupaticns, same
of which may well disappear in the near future. The consequences for
young wamen, whose choices focus on the lowest-paid sectors, are
severe.

*  Some additional material on each Member State, is in Amex 1.
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Treditional choices Box 1

In the Federal Republic of Germany, a young perscn can theoretical-
ly choose between over 400 "recognised" vocations, and on comple-
ting his/her training, is confronted with a choice between same
20,000 types of occupation in the various sectors of the econamy.

In spite of this a third of the boys choose one of three indus-
trial trades (car mechanic, electrician, fitter). And half the
female school-leavers want to work in the retail trade, the heaith
services, or an office.

Not surprisingly, many of those who have chosen the most popular
careers finish up in jobs in other fields after the end of their

vocaticnal training.

The guidance process also has to respand to important changes in the
way young people undergo the transition to adult and working life:

® In all Member States the process of transition has became much
larger, i.e. young people voluntarily or inveluntarily tend to stay
longer 1o formal education and training. This tendency has been re-
inforced by factors such as the introduction of special schemes to
cambat youth unemployment, the prolongation of copulsory schooling,
and making financial support for young pecple who are unemployed
conditional an their taking part in a training scheme.

¢ Staying longer in formal education means young people are entering
the adult and working world later. This means that schools and the
guidance process have to make good their lack of familiarity with the
adult world, its rules and conventions, and its expectations of young
people entering it.

® Experience from several Member States (e.g. Gexrmany and France),

shows that staying longer in education or training does not of itself
increase yourgy people's employability or job chances. This is parti-

cularly true for the many special training schemes designed to combat
youth unemployment. Even after repeated participation in them, young

people are orften ill-prepared for employment which may mean a loss of
motivation for further tm:l.rﬂ.rg
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e In all countries paths through the transition stage have miltipli-
ed and diversified. Young people are faced with more choice but also ‘
greater uncertainty whether a particular choice is the best for them. |
Options formerly only picked by the less well-qualified have became ]
attractive for the better qualified too, often not so mich for their |
content as their potential jaob value or because they include financial
support.

Large mmbers of young pecple are affected by the increase in inequa-
lity of wealth and opportunity, resulting from political and econamic
changes. Such disadvantage can be the result of a matter of race or
ethnic group; social background; geographical location; or of the
wrang choice of sector for vocational training:

® job opportunities for the least qualified have became much worse
in recent years.

° innearlyallMemberStatestherearemarkedregionaldisparities
affecting the transition stage, such as in the chance of finding a job
or an appropriate training place, in the quality of schools and train-
ing, and the avajlability of public transport. The North-South dis-
parities to be found in Britain and Germany, where traditional heavy
industries in the north are on the decline and the sauth attracts most
of the new industries, are a good example;

® sectoral disparities play an important role for the structure of
yourg people's transition processes. Experience from several European
countries shows that many young pecple, especially migrants and women
(but not only them), tend to find their first jcb in the poorer, less
well-paid, and more precarious, sectors of the labour market, thus be-
ing subject to a relatively high occupational instability in the first
stage of their career. This neans they frequently have to rely on the
financial support of their families. In countries where vocational
training is predaminantly dcne on-the~jcb (as in the Federal Republic
of Germany) more and more initial training is provided by the weaker
labour market sector, i.e. in small firms or the craft sector. The
plentiful supply of training in this area in the Federal Republic and




other factors, have led there to the phencmencn of a second “transi-
tion threshold", whereby young people who have finished their training
lock for a new jcb in a quite different sector, because their training
sector cannut absorb them all.

These developments impinge an a mmber of aspects of the guidance pro-
cess: ’

® its duration and the need for it to be more contimous;

® the extent to which, as part of the whole process of schooling, it
needs to provide persénal development, socialisation and experience of
the adult world to campensate for the lorger time spent in education
and training;

® its potential value in support of the curriculum, in helping to
identify, and contribute to the soluticn of, young pecple's needs in
the process of transition;

e ite responsiveness to local/regicnal/sectoral differences and
especiallythemedsofyu.n'ngpeOpledisadvantagedbythem.

In initiatives launched in recent years, govermments have tried to
take accomnt of same of these new demands on quidance. Initiatives
have tended to:

® increase the quidance responsibilities of schools and specialised
agencies;

e amhasise the need to develop a place in the curriculum for the
gquidance process at school~level;

® 2dvocate the more widespread use of work experience and other forms
of active learmming as part of gquidance activities at school-level;

e underline the importance of the teacheris roie, for effective
school-based guidance, and the need to provide initial and further
training to help teachers more in this direction;
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e develop follow-up guidance provision to help school-leavers, espe-
cially those who leave at the erd of compulsory education;

® develop formal and informal co-operation between schools, guidance

agencies, industry and the cammmity, especially at the local level to
respord to local needs.

2. A changing concept

There are various ways in which schools handle these new guidance res-
pansibilities and these will be examined more closely later in this
report. A main trend, however, is the inclusion of guidance programmes
in the formal school curriculum.

Guidance programmes at school level usually have ane or more of the
cbjectives described in Box 2.

Objectives Box 2

Guidance should help individuals:

© to understand the opportunities open to them: i.e. to get in-
formatimabaxtspemflccnreem the training required, and the

world of work in general; and also to learn about the role of the
various occupations in society, and the consequent importance of
vocational choice;

e to tohwﬂmelvw.le.tobeabletodevelopama-

lzstlc self-concept including:
identifying their own needs, aspirations and attitudes, and
understand their importance for vocational choice;

- discovering their own skills and their significance for
vocational choice;

® o Jearn to make decisions related to vocaticnal choice: i.e.
systematically to consider different alternatives, based on know-
ledge about their implications, so as to make appropriate, realis-
tic and congistent choices;

e to cope with transition: i.e. to learn to take responsibility
for vocational decisions once made and to become a responsible
actor in the world of work; and to acquire skills for coping with
an unfavourable situation in the labour market.




The pilot projects in the Transition Programme reflected a treid to-
wards develcoping camprehensive guidance programmes which include all
these adbjactives. This has a mmber of important irplications for the
way that quidance schemes should be plamned and implemented - see
Box 3.

New directions Box 3

® Guidance has shifted away from mere information and counselling
by guidance specialists, towards teaching/learning the knowledge,
gkills and attitudes a young person needs to make educational and
careere decisions and to develop his/her own perspectives for adult.
and working iife. This implies that guidance becames part of the
educational curriculum.

® achieving these aims is a longer-lasting process, so that qui-
dance has to start early in an individual's life, at least at the
point where the first educational choice has to be made.

e Involving young people actively in their own educational and
careers decisions means giving them opportunities to find out about
their own personal qualities, so a guidance programme should in-
clude forms of active learning, such as work experience.

® Iearning/teaching the qualities necessary for effective tran-
sition from school to the working and adult world camnot be done
in isolation from the actual socio-econcmic envircmment in which
yourg pecple live. It has to be related in sauwe way or other to
the structures and opportunities of their area. So guidance has
to be locally/regicnally responsive. This implies strong links
between school as guidance provider and the enviromment.

The Transition pilot projects and other innovative programmes have
used various strategies to integrate guidance elements into the curri-
culum, Same have introduced it as a separate subject or built it into
several existing subjects; others tend to think of integrating it into
the total arriculim, i.e. into every subject.

12




Each of these strategies has advantages and disadvantages. There
shovld, however, be a clear location for guidance in the curriculum -
whether it is single subject or cross-~curricular. Otherwise the inte-
oration of guidance may become only a formal declaration without real
practical consequences for the curriculum.*

'Drojet professionnel et personnel! Box 4

Historically, same guidance at school-level has only been aimed
at trying to ensure pupils were directed to a suitable next stage
of education or training. This has been the dominant concept in
France, and still is in Gormany.

The French pilot project (F 11)** in 58 'Centres d'Informaticn et
d'Orientation' helped to establish the broader concept of a ‘pro-
Jet professiomnel et personnel’', i.e. thinking about one's future
in general, not just vocational, terms.

*  On this see also "School-industry Links"; IFAPIAN, Prussels,
July 1987.

** For contact addresses of pilot projects mentioned in the text
see Amex 2.
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II. Guidance at the school level

The experience of the pilot projects demmnstrates the need for certain

preparatory steps, which are necessary to create the climate and prac-
tical support needed for the effective implementation of guidaice pro-
grammes at school-level.

These initial steps include:

o the establishment of links between school and industry or, more
broadly, the local commmity;

e defining the camplementary roles of schools and other gquidance

agencies;

® plamirg the adaptation of the school's curriculum in order to

create space in the timetable for the introduction of guidance ele-
ments and forms of active learning such as wark experience;

e thinking about the implications for teachers!' roles and their need
for training.

1. Creating the context: school-industry links

The Italian pilot projects were designed around two cbjectives:
strengthening the relationship between schooling and local econamic
development, and education towards entrepreneurship. These provided
a natural context for developing guidance aims and activities.




Creating the climate - Ttaly Box 5

In Italy guidance is seen as an important task for the school, but
mainly in terms of helping pupils make an apprcpriate choice of
course for the next stage of education/training at the end of cam-
pulsory education.

The schools have not been given cancrete guidelines on how to
reach this goal, and as a result, guidance provision tends - with
same exceptions - to be rather unsystematic, and variable.

Against this backgmmd the Italian pilot projects sought to J.n-
troduce guidance using a cross-curricular approach. A basic prin-
ciple was the adaptation of the curriculum to include learning
abaﬂmtsofmnentardfubaremcandwlﬁnaldevelop—
meric, and that guidance should be related to it.

The activities which the Italian pilot projects used in their
introductory phase included:

e seminars for teachers by representatives from the private and
public sectors, research workers, and teachers from other types
of schools;

e tours by teachers to work-places relevant to the themes chosen
for curriculum development in the schools;

® inclusion of representatives from industry on project advisory
bodies, and co~operation between firms and schools;

° meetmgsmﬂqparentsbothasmtemstedpartlmpaﬁtsardas
resource-persons in regard to local opportunities for further

training or jobs.

These steps by the Italian pilot projects helped not only the
integration of guidance into the school curriculum but also the
creation of school co-operatives, and the use of work experience
and other forms of practical learning.

See also Immovations 4: School cooperatives, italy
15: School-work agency; Modena
25: School & 'territorio', Reggio Calabria

The approach of the Greek LINK pilot project (GR 15) to find more ef-
fective guidance was to develop ways of opening up the scheools to
their local commmity ard of sensitising the community to help the
schools with their task of preparing young people to enter the (local)
adult and working worid. This was part of the curriculum development
required for a new type of integrated upper-secondary school.

15



Guidance arnd school-commmity links: Greece Box 6

18 pilot "Integrated Lykeia" (unified upper-secondary schools, in-
tegrating general education and technical courses) were set wp in
Greece in 1984/85, as a key part of the Ministry of Education's
plan to reform upper-secondary education for all pupils. Three

of the 18 schools were designated to take part in the secord

Transition Programme.

Included in the basic aims for the new type of school was that it
should develop close links with its local cammmnity, not only to
provide realistic opportunities for young pecple to learn, outside
the school, in real-life situations, but also to emphasise the
importance of the school's contribution to the social and econamic
life of the commmity in which it is placed.

Guidance was specially emphasised in this project. The aims were:

e to introduce young people, in a realistic way, to the social
and econamic needs and opportunities of the local commmity;

e to provide opportunities to see the world of work, by informal
contact, in varicus ways;

e indirectly to suggest to young necple what job openings there
might be for them in the local comumity.

2. Co-operation with other guidance agencies

In most countries, school=-level guiGance provision needs to be co-or-
dinated with the provision made by other specialist bodies, usually
sponsored or run by the central/local employment services. In the
Transition Programme, this aspect can be seen particularly clearly in
Germany where the vocational quidance agency of the manpower services
and the education authorities are both responsible for aspects of gui-
dance at school level. Similarly, in France, a key role is played,
autside the schools, by the "Information and Guidance Centres"
('Centres 4'Information et d'Orientation’ - or CIOs) thouwgh they are
also under the auspices of the Ministry of Education.

Because this co-operation was a major area of development in same of
the pilot projects, it is dealt with in a separate chapter of this
report, on "he co~operative dimension" (Part IV).

|

|
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3. Adapting curricula and assessment procedures

An important part of this preparatory phase is considering what adap-
tation is needed of the content and methods of the existing curriculum
so as to support and reinforce the guidance process in the school.
This could be seen in a wide range of activities in the Transition
pilot projects, in particular:

@ the introduction of forms of experiential/active learning such as
work exparience, business projects and enterprise education, simula-
tions, and role-plays, etc. *

® moves towards a more pupil-centred approach to teaching and learn~
ing, which can help to prepare the ground for a more individualised
approach to guidance work;

® strengthening co-cperation between individual subject teachers
which would be helpful for a more cross—curricular or multi-subject
co-cperative approach to careers education;

® reviavi:gassessmentpmcedxmusedbyteadm, so as to put
more emphasis on the acquisition of general pevsonal skills, (or
"social and life skills"), and the exploitation of a variety of ex-
perience, especially out-of-school, for this purpose.

British and Irish projects have shown the usefulness of "profiles" or
"records of achievement" both as an assessment and a guidance instru-
ment.

* See also "The world of work as a learning r&oume"g IFAPIAN,
Brussels, December 1986: and Innovations 39, "Schools, Injustry and
curriculum'.
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A profile to describe pupils! achievements Box 7

The course plan of the “Social and Vocational skills" 2-year cour-
se developed by the Castlemilk pilot project (UK 28) was based on
three themes: hame; work; and commmnity. Pupils had to take part
in five types of experiential learning including work experience,
a leisure activity, and a co-operative activity.

The pupil's results or achievements on the course were expressed,
an a profile, in terms of her/his ability to perform a range of
28 "learning outcames!, such as to:

follow instructions: spoken, writven, in drawings and diagrams
give clear spoken information
use a telephone to: give a message; take a message; make an

Inquiry

interpret and camplete a form

carry out damestic electrical tasks

carry aut value-for-money camparisons

apply for a job by letter or application form and telephone or
visit

prepare for and have an interview.

See also Innovations 21: Social and Vocational Skills Course -
Strathclyde.

4. New teacher roles

If most teachers usually feel well-enough trained in their subject-
field, this is much less true when it cames to fields such as coun-
selling, team-teaching or joint curriculum planning, discussions with
parents, or developing contacts with “opportunity-providers", like
firms and community groups in the world ocutside the school.

Exterding the scnool's role in the field of guidance, which implies
teachers undertaking more tasks of this kind, means help must be
provided in the form of training. Such new teacher roles, integrating
guidance tasks, have already peen developed in a mmper of Europear.
caurcries. These new responsibilities lie in the various areas of
educaticnal counselling, vocational counselling, counselling apout
training opportunities after compulsory education, and more general

18




A good example of how training can be built into development work is
illustrated in Box 8.

Contact Teachers Box 8

The Mannheim/Weinheim pilot project (D 5) set up working-groups
made up of teachers from 'Hauptschulen' (lower secondary schools)
and 'Berufsschulen' (vocational schools). One of the aims was to
make 'Hauptschule' teachers better informed about the types of
training available in the vocational schools and encourage those
pupils otherwise unlikely to go on into vocational training, to
do so.

The groups considered

e the courses available

e the use of films for teaching .

® out~of-school activities suitable for these young pecple
® young migrants' special needs (cultural, legal etc.)

® girls' access to technical training.

Meetings with experts from industry, and visits to firms and local
bodies, were also arranged, as well as group discussions and joint
curriculum develcpment work.

A project in the first Transition Programme (1978-82) aimed at:
setting up 'contact groups' of this kind, on a permanent basis, in
all areas of Baden-Wirttembery.

Careers education teachers, or guidance specialists, are not new, of
course, and training for such a role has been available in many coun-
tries for same years. But the closer integration of guidance into the
rest of the school curriculum, and the other developments discussed
in Parts ITI & IV of this paper, call for further kinds of training
opportunities and provision, not only for specialists but also for
class-teachers and subject-teachers.

Various other approaches to meeting teachers! training needs can be
seen in the secard Transition Programme pilot projects. The Kassel
project (D 7), for instance, aimed at developing the fcllowing capabi-
lities on the part of subject-teachers:

® subject competence: how to relate subject~teaching to careers
education;
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¢ perscnal skills: the development of inter-personal skills, for
ane-to-cne caunselling and conducting effective discussions;

e practical know-how: how to build up a range of cantacts in the
local school system and outside.

How these general aims were translated into a staff development course
is shown in Box 9.

Guidance course for subject~teachers Box 9

The in-service training course developed by the Kassel pilot pro-
ject (D 7) is available for teachers from lower-secondary schools,

and upper-secondary vocational schools. It lasts 2 years, with a
one-day meeting every two weeks.

The course is structured as follows:

1. Introduction: the need for co-operation between lower-secondary
schools ('Hauptschulen') and the schools to which their young peo-
ple will go afterwards. Visits to the schools; talks by experts;
discussions.

2. "Psycho-social" stage; aimed at developing persaonal and social
gkills, and the attitudes needed for client-centred coumseiling.

Role-games, similations and exercises; some development psychology.

3. The legal dir~3ion; the value of different certificates, and
the corditions o .ntry to different types of vocational course.
Case-study apprc 1.

4. School and industry. Opportunity to find out about firms, servi-
ces, training centres, etc. relevant for low-achieving pupils, and
5. Other guidance services. Data on the educational gquidance ser-

vice, social services, etc.

See also Innovations 6; Guidance, training and co-ordination.

Much of the knowledge, skills and attitides teachers necd for their
new guidance responsibilities camnot be taught/acquired threugh lec-
tures and seminars, nor even work-groups or cother less conventional
methods of staff development. Teachers actually need “practical"
expevience themselves of the world of industry, and local/regicnal
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services and institutions. A mmber of projects have built in such
practical sequences in their programmes. Two examples are illustrated
in the boxes below, one from Greece and the cther from the Netherlands.

Field experience for quidance teachers Box 10

"Fifth-month training" is an approach, used in Greece, to putting
specialist guidance teachers from secondary schools in touch with
i and the comumity in their region. It forms the last part
of a national 5-month training course provided for 450 selected
guidance teachers in all areas of the country since 1983. The
course was developed as part of a pilot project (GR 13) in the
Transition Prograrme.

'mes—wlthcamareakeypartofthegcvenment'splantoim-
proveguidameprcvisiminlweraﬁuppersecorﬂaxysdmools. The
general aim of the course is to prepare the teachers for careers
education and its implementation in the school. While the first
fwrnrmthsamdevotedtotheoreticalanipmcticaltrainingin
a.centmlinsti‘artiminAthens,thefif&mnthisspentinthe

See also Immovations 7: Field experience for guidance teachers,
Greeca.

Work experience for teachers Box 11

'lbinpmveguidarx:eanitheuseofwoﬂcacperiemeinsdmls, the
Dutch Zeeland pilot project (NL 24) organised three-day work ex-
ploration pericds in industry for teachers fram vocaticnal schools.

Similar schemes are to be found in other Member States: in the
United Kingdom, for instance, several work experience schemes
exist, lasting from a few days up to several weeks. In Baden~
Wirttembery, a country-wide work experience scheme for 'Haupt-
schule' teachers has been launched. The scheme lasts two weeks
and consists of actual work experience at one or more work-places
and short information seminars with employers' representatives,
trade unionists, etc.

See also Innovations 22: Work experience for teachers - Zeeland.




ITI. Raiating guidance to the curriculum

1. From information and counselliny to careers education

As we turn from these preparatory steps to the actual process of de-
veloping and offering guidance in the school, it is helpful to keep
in mind the following model of development stages, which has been
worked out from a study of a mmber of English schools.*

! Box 12
I
STAGE | SUB~-STAGE | ACTIVITIES
| |
I I
| | Unsystematic ccmpllatlon/dlstrl-
jCaxdboard box | buticon of material pmv:.ded by
) | | firms, manpower services etc.
Information | [ -
| Library | More systematic 1ibz:ary—type
| | approach
| |
I I
|Advice | Relating personal information to
| | opportunity information, still very
. | | mich directed by the counsellor.
Counselling | [ ——
[ | Non-directive, client-centred
| Counselling | approach. Help the student to make
| | own decisions in relation to bis/
| | her own needs.
| — — —
I I
|occupational | Part of the cwrriculum but still
| Education | very much knowledge-centred.
Curriculum | [ m———
|Careers Educa- | Part of the curriculum trying to
[tion | cover all 4 cbjectives of guidance.
| |
I I
[ | Engage the support of all subject
| School guidance| teachers for cross-curricular in-
| | tegration of guidance.
Integration | |
|Comunity " | Involve external guidance sources.
| |

* see B.C. Watts, Towards an integrated approach, in Bulletin of the
Euronean Centre for the development of Vecational Training, No.6,

Sep’cember 1981.
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The schools, in the many pilot projects concerned with improving quid-
ance practices, were at all points along this contimnm. But it stood
out clearly that there is an important qualitative shift between the
stage of mere information and advisory discussions with pupils, and
the "curricular" stage. At that point, guidance can no longer be a
peripheral activity.

At the beginning of this "curricular" stage, schools often remain wed-
ded to their familiar function of providing information. They offer
something that might be called "occupational education", but it is
still characterised by formal lectures by teachers and external ex-
perts, and fails to provide pupils with the cpportunity to test their
own abilities for themselves and thereby get to know themselves
better.

"Careers education", using work experience and other forms of active
learning provides much better opportunities to attain all the abjec-
tives or target dimensions as defined at the beginning of this report.
Many Transition pilot projects provided excellent examples. The illus-~
trations below kegin with a German example, with support from cutside
the school system built in, at different levels, and used all over the
country, with a majority of pupils.




B S

ted carecys education Box 13

Since the 1960s 'Arbeitslehre' (Introduction to the world of work)
has been a campulsory subject in 'Hauptsdmlen' (lower-secondary
schools) and is increasingly used in other types of schools also.
In some 'liandert', it is treated as aseparatesubject, urder vary-
ing ta.tles, (e.q. Pbrk-Ecmmy—'Dedmlogy in Baden-mrttanberg) '
ard in others a cross-curriculum or milti-subject approach is used.
There are however same camon general aims, i.e. 'Arbeitslehre!
should camtribute to:

® careers orientation ('Berufsorientierung'), i.e. help the
student make his/her vocational choice;

e giving the student same basic insights into the main aspects
of working life especially the relationship between technical,
economic and socio-political decisions;

e giving the student basic knowledge, insights and skills in the
area of technology, the economy and the sccial services.

Careers education in the narrower sense is therefore cily one ele-
ment of 'Arbeitslehre'. In most 'Iinder' it is cambined with %co-
nomics, General Technology and Handicrafts/Domestic Sciences.
'Arbeitsiehre' is still mainly a subject thought suitable for the
less-able pupils to be found in 'Hawptschule'. But there is pres-
sure to include it also in the curricula of 'Realschule' and
'Gyrnasium'.

'Arbeitslehre' is usually taught from the seventh year (age 13)
to the ninth/tenth year (15/16).

Despite differences between 'linder'!, the careers education part
of it usually starts with a broad introduction to the different
trades and occcupations, then examines narrower vocational fields,
and, in its final phase, gives the stident an oppartunity to ex-
mtmdesoroompatiasmiQamof@eciﬁcintemstfor

The more general "introduction to the workiny and adult world"
aspect starts from the immediate experience of the student (in
the hame, and as a consumer) and goes on to an introduction to
more cmplex structures (organisztion of mass pruduction, busi-
ness administration etc.).

'‘Arbeitslehre' uses a variety of educational methods, besides tra-
ditional classroom teaching: short werk explcratlms, longer work
experience schemes, case stidies, role-plays, similations etc.

See also Irmovations 38: ‘'Arbeitslehre!.
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A number of Transition pilot projects have pioneered the development
of materials and practices necessary to implement sound careers edu-
cation.

lexible quidance wmits/modules ) Box 14

With the help of a group of guidance centres, a series of inten-
sive guidance units was developed by the '58 CIOs' pilot project
in France (F 11).

The units can be used in different ways by schools or other insti-
tutions. They are also designed to help teachers cope with young
pecple's educational, social and vocational problems and can be
used jointly by guidance coumsellors and teachers. There are four
parts: an introductory unit and three further modules covering
self-awareness, knowledge of the world of work and the development
of a personal profile.

See also Innovations 9; Group-work guidance material, France.

A separate quidance course Box 15

Careers education in the Netherlands is not offered as a separate
subject in secandary education (which is, broadly, arranged in
four "streams" starting at age 12 and finishing at 16, 17 or 18).
However, in almost all schools one or more teachers, usually of
social studies, are appointed as part-time guidance counsellors.
Given the mmber of students they are respcnsible for, and the
limited time available, they have to restrict themselves to whole-
class discussion, rather than individual counselling or group-work.

The guidance course developed by the Rijndelta pilot project

(NL 25) aimed to help subject-teachers by providing a course which
was aimed to:

® give shyents a better understanding of the different types of
work" (employment/self-employment; large/small firms; etc.); the
work erwiromment, working conditions, working relations, etc.; and
e develop their self-confidence, learning skills, ability to work
together,

The course has three phases:

® a preparatory phase, (requiring 3 hours each week for about 8
weeks) ;

e ane week of work experience, full-time; and .

e a follow-up phase, usuaily 2-3 consecutive days; sametimes 3
hours a week over 3 weeks.

See also Inmovaetions 26: Guidance course, Netherlards.
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2. The guidance function of “"Education for enterprise" and "Social
and life skills courses"

Several pilot projects also contributed to the development of "Educa-
tion for Enterprise" and similar courses same entitled "Social ard
Life Skills", which included a guidance function.

"Biucation for enterprise" aims at the de.elcpment of skills such as
initiative and creativity amd sometimes also specific skills to enable
young pecple to set up their own business. The most prominent method
used in this context are business projects like he "mini-ccapanies!
to be fourd in Ireland and the U.K. Bducation for enterprise has in-
troduced a quite new dimension of guidance because or its concern with
the general attibades of young pecple towards business and becauss it
opens up the gues.ion of careers education aimed at self-employment. A
mmbe. of Transition projects have developed interesting Bducation for
enterprise schemes, e.g. Sharmon (IRL 18), Galway (IRL 17), Powys

(UK 29), Avellino (I 21b).*

"Social and life skills" courses have a broad range of cbjectives, as
their name jmplies. Among them is that of providing young people with
the skills needed to £fird a job, or even to cope with unemployment.
Their introduction is important in the context of careers education
because they recognise that, in a time of persistent. unemployment,
young pecple should be prepared not only for emplc went but also pha-
sec of unemplovment. Such courses have been developed in a mmber of
pllot projects, scme specifically ajmed at low-attainers or socially
disadvantaged youngsters. Examples may be found in the projects in
Glasgow (UK 28), Northamptonshire (UK 30), and Manchester (UK 27).

*  See also "Bduwation for Enterprise; an interim report": IFAPIAN,
Brussels, Jarmary 1986.
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3. Work experience in support of guidance

The purpose of practical work experience is to supplement careers edu-
cation, by offering pupils a chance to form their own impressions of
the work-place and to test their abilities there. During the last few
years, work experience schemes have became almost universal in parts
in Europe. Unfortunately, their main aim - the preparation of voca-
tional choice or a general introduction to the working world - is
often poorly achieved because:

e placements are not adequately prepared and followed-up;

@ the placements are not really suitable for these purposes;

¢ in many cases, work experience is not systematically enough rela-
ted to the rest of the school's curriculum.

The systematic integration of work experience into the school curricu-
lun was a strong feature of several pilot projects, i.e. integrating,
in a pedagogically meaningful way, such elements as traditional in-
struction, projects, role-playing and other school-based activities
together with a phased programme of experience in work-places. The
following example from a pilot project (DK 3) in Dermark, where gqui-
dance has been a campulsory part of the curriculum since 1975, demon-
strates how one such scheme operated. (See also Inmovations 5: Work
experience and guidance, Dermark).




Fhased work experience as part of a quidance course

8th year (age 14)
Placements:

Duration:

Objective:

oth year (age 15)
Placements:

Duration:
Objective:

10th year (age 16)
Placements:

Duration:
Objective.

"Iocal work experience!
fourd near the school and allotted by it.

3 days, plus discussion before and after.

The pupil should:

- experience a place of work;

- take part in individual, simple tasks;
- learn and cbey simple work rules;

- see a local place of work;

~ prepare him/herself for a later period of
work experience.

"Limited choice work experience"

allocated through collaboration between pupils,
class~teachers and guidance counsellors.

by the school and the Employment Service
2 weeks

The pupil should:

- acquire experience of corditions at a place
of work;

- be placed in a generally available occupation
(not occupations requiring long, theoretical
training) ;

~ accumulate and disseminate information to
his/her class about the actual conditions at

a place of work;

- understand the training and employment possi-
bilities of an occupation;

- create as wide a basis of experience as pos-
sible jointly with his/her classmates.

"Work experience of one's own choice"
chosen by students
2 weeks

The pupil should:

- try out a desired occupation;

- amass information about a desired occupation;
- reach a decision about a desired occupation.
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The thinking behind a sequential or phased approach is shown in the
diagram (Figure 1) describing a scheme developed by a project in
Iudwigshafen,* to meet the nesds of lower-attaining pupils. It is of
particular interest because of its combination of work experience in
industry and in vocational-school training-workshops.

* a pilot project in the first Transition Programme (1976-82).




31

with
pareants

Tork

neeting

Parents—

WM\\W»VM

SR ﬁ
&%&mww
%ﬂ .

Parents-

choice eanalysis

R
S&

. YOCATIONAL cﬁmrms

T A
30003 SN BRI

meeting

Parents-

RLERRN

G I A S

CAREERS EDUCATION
ccoupationsl education

L ORTRERN

Parents-

meeting

Lo

The Ludwigshafen phased approach to integrating work experience into guidance.

] [
o ) "
& 7 42
- & v & D
e O [a} No
% rf m o @
a3 o |- VI
g
(=)
4 3
5 -
d
- 1
é e
a4 P ] o
a & um ap]
[-%
e,
kl

Aruitoxt provided by Eic:

E




Cambining various out-of-school learning situations

A further reason why traditional work experience placements often do
not prove very effective for guidance purposes is because one place-
mentgivesasmdentachametoseeonlyavexyljmitedaspectofa
vocational field, and that often chosen by a rough and ready alloca-
tion process. This is why same systems prefer to work with forms of
"controlled" work experience, or better still, a canbination of both
real-life and controlled work experiences.

° deolsinDexmarkoftenuseamasedappmadmcanbiningschool-
based activities; more-controiled work experience in a so-called work-
shop school or the use of a vocational school's training work-shop;
and real work experience in firms. A similar procedure was used in the
Iudwigshafen project. Controlled work experience was also a feature
of the Work Exploration Centre set up in the Dublin pilot project

(IRL 16), deliberately designed to meet this difficulty by offering
work similations, along with opportunities for vocational preparation,
perscnal and social development, and commmity sexrvice projects. The
Centre was mainly used by schools as a support for "alternative" cour-
ses, hut was also available to commmity-based, non-school, groups.
(See Immovations 36: The work exploration centre, Duklin).

® Business projects such as "mini-companies" and enterprise simila-
tions were a feature of many United Kingdom, Irish and Italian pilot
projects. These constitute a most valuable guidance resource. Their
major advantage is that they are flexible and can be designed to res-
pord to specific guidance needs as they arise. (See Imovations 1:
Enterprise development, Galway. And 10: Enterprise education in a
special school, Northern Ireland).

Work experience as part of quidance in vocational schools

In vocational schools, by contrast with general education, work ex-
perience has a narrower firction, related to the specific trade in
which the young person is being trained, e.g. to give a young person
the possibility to try out various work enviramments and his/her
capabilities and interests in varicus areas.
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In education systems where the vocational options after campulsory
school ~re regarded as "dead end" choices which do not provide good
opportunities on the labour market, work experience may also be used
as a means of motivating young people to stay until the end of the
course. A French pilot project was particularly concerned with this
aspect.,

Motivating vocational students through work experience Box 16

In recent years there has been a high drop-out rate among students
preparing their CAP (qualified workers certificate) at the French
'Iycée professionnel!. The main aim of the F 9 project was to de-
velop and to test the socio-psychological effects of work exper-
ience.

The project stimilated schools to develop work experience program-
mes and then carried out a survey among teachers, industrial tutors
and students, of the effects. On the whole, work experience was
shown to have a positive, motivating effect on students.




IV. The co-operative dimension

The experience from the pilot projects shows how much quidance, de-
pends on good co-operation, or links, between schools and institutions
outside the education system. There are three reasons for this need:

® The school is not the anly provider of guidance. Often mere impor-
tant are parents, who are the most powerful informal guidance socurce.
Other specialised guidance agencies are important too. Any attempt to
make school-based guidance effective depends upon collaboration
between all three of them.

® Effective guidance depends on learning situations in which the
students can test their am abilities and experiment for themselves.
This calls for sympathetic help from "opportunity-providers",

® The effectiveness of a guidance scheme depends on the active

participation of the young person, since his/her ability ‘co make
sound decisions is the ultimate aim,

1. OCo-operation with parents

Aware of the important role that parents play as primary informal
guidance source, some pilot projects explicitly included measures to
promote co-cperation with parents in their quidance programmes. The
approaches used included:

® development of new kinds of parents' evenings, such as bringing in
the vocational guidance counsellors to discuss guidance questions,
e.g. Galway (IRL 17); and Indwigshafen, in the first Transition

Programme;




e the involvement of parents in the classroom, e.g. as outside ex~
perts contriluting on specific occupational fields or an working life
in general, e.g. Manchester (UK 27);

o the creation of parent-teacher working parties on particular prob-
lems faced by young pecple in transition in the area, e.g. Saint
Ghislain, Belgium (B 1);

e the involvement of parents in the implementation of projects,
mini-enterprises and similar measures to pramote guidance for young-
sters, e.g. Powys (UK 29);

® more general strategies to gain parents! participation in school
life, e.g. Northamptonshire (UK 30). The Northampton project is a good
example of a strategy oriented towards gaining the interest ard sup-
port of the parents of disadvantaged children, withk whom it is often
difficult to establish any contact at all. (See also Innovations 17:

Invelving parents, United Kingdom).




1ls, parents and quidance Box 17

The Northamptonshire pilot project (UK 30) comprised a group of
rural and urban comprehensive schools (11-18 year olds) and con-
centrated on developing alternative curricula suitable for stu-
dents who were unlikely to achieve substantial success on existing
courses and examinations.

In support of this curriculum objective - which contained substan-
tial guidance elements - the project aimed to develop partnership
between hame and school by:

® new ways to establish commmication;

e various climate-forming activities;

® new-style parent evenings; ard

e the involvement of parents in advisory groups.

These groups were useful for guidance-related discussions with
parents. The guidance-linked activities, in which parents were
invited to help, included:

o the supervision of comemity placements;

e abserving a school's link with a local vocational school;

® a group of bank staff, industrialists, trade wnionists, stu-

dents and teachers, plaming a business project run by the stu-
dents themselves.

The work with parents developed in the Indwigshafen pilot project put
even more emphasis on involving them in the gquidance work of the
school. The project developed a very systematic concept of careers
education, using different out-of-school learning situations and rela-
ting work with parents to each stage of it. No less than six parents
avenings, about guidance, were included, over a child's last three
years of campulsory schooling. Each had a specific function related to
the school's quidance curriculum phases (see Figure 1).




The role of parents evenings in the quidance process * Box 18

The Ludwigshafen's three-year quidance scheme aimed at mich closer
co-cperation wth parents, throuch a series of parents evenings:

e at the end of the sixth year (age 12); on the subject of
'Arbeitslehre' (Introduction to the world of work), which started
in the seventh year, ard in particular on the careers education
part of it.

@ in the seventh year; on the importance of parents' role in the
vocational choice process, to stress the need for co—-operation with
the school in their children's process of vocational choice;

® in the eighth year; on informal quidance sources and specialised
services and their role in the vocational choice process;

® later, in the same year; on the role of work experience;

® in the ninth year; on the various training programmes offered
by vocational schools;

e aleo that year; on jobs and training places available in the
region; and on how to apply for a job, preparation for an inter-
visw, etc.

2. Inter-agency co-operation

In most Member States, the increasingly important part played by
schools in the quidance process has resulted in a need for clear co-or
dination and co-operation arrangements with other specialist guidance
bodies. A mmber of Transition pilot projects developed inter-institu-
tional co-operation structures of various kinds and same involved the
specialist agencies from the start in the development of their own,
school-based, system.

* See also "Partnership - parents and secondary schoois": IFAPIAN,
Brussels, July, 1987
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From the: pilot projects, two main forms of inter-institutional co~op-
erative arrangements may be identified:

e co-ordination or co-operation through same form of general mecha-
nism or group;

® team-work or inter-institutional co-operation between two or more
partners for specific tasks.

General mechanisms

A mumber of projects set up local liaison committees, for co-operative
action of different kinds, and to support a pilot projectt!s '“partner-
ship" approach to its activities. They brought together, in a more or
less formal way, schools, guidance agencies, industry, parents amd
other relevant groups. These bodies were not established for a sirgle
specific purpose, and their aims tended to be rather hrosd and flexi-
ble, so as to meet local needs as they arose.

The city of Aalbory (Dermark) set up its "School Cortact Committee for
Educational and Vocational Guidance" a long time before the pilot pro-
ject began. It proved a very useful sponscring "umbrella® group, to
support the pilot project's work in developing a new gquidance course,
which integrated successive pericds of work experience, (see above,
Bax 15). The committee was particularly important for help in increa-
sing the supply of work experience placements, and in commenting on
educational and vocational guidance materials prepared in the schools.
Furthermore, through information gained from the pilet project about
gaps in local provision, it could launch new training/project program-
nes for young people in the area, as well as making proposals to the
central govermment, the county authorities, and other mmicipalities.




The School Contact Committee, Aalborg

Sox 19
-

The need for an effective school-working-life linking structure at
the local level was met by the city of Aalborg (Dermark) ir 1977
through the creation of a School Comtact Camnittee rfor Educaticnal
and Vocational Guidance. It is an informal body, for co-operation
ard action on any aspect of school-trade/industry contact. It has
o separate exacutive staff. It works through the existing agen-
cies, especially the quidance counsellors. ]

The Comnittee meets once a year and in the 10 years of its exist-
ence, has concerned itself, among other things, with the following:

e the arrangements for schools' visits to firms in the city; the

provision of the necessary placements, and the co-ordination
of schools' use of them;

e camenting on educational and vocaticnal quidance macerials
prepared for use in the school system;

® the provision of varicus forme of work experience;
o youth unemployment in the city;

e the use of the press and other media for encouraging contact
between school and industry and comerce;

o possibilities for improving understanding between school and
industry over yourys people’s transition to contimued educaticn
and employment. |

Sea also Inmovaticns 14: The School Contact Cammittee, Aalborg.

The Shannon pilot project (IRL 18) set up a system orf iocal liaison
groups with similar functions, but less specifically concerned with
quidance. They browght together scwoois. parents, irdustry, Job crea-
tion agencies, the mmnicipality, youth officers, trade umions, gqui-
dance specialists and the students themseives. An xmportant aspect orf
the Shamnon immovation was 1ts strong iccal character, at councy level.
A camnittee stimiated the formation of local groups, Orf whica there
are now five, ntended to heip young people move from school :xco
working life, garticulariy througn the support of quidance-reiated
schemes.

Another exampie or this kind of structure can be fouxd in Italy in the
School-Work Agency 1n Modena. (See Irmovations 15).




Twams or task-~groups

Other {oms of co-operation are much more directly directed to speci-
fic guidance tasks cr cbjectives, such as help for the disadvantaged
or hailding a combined professional team.

An example from Kassel shows how schools and external guidance ser-
vices can work together.

School - quidance agency co—operation Box 20

In Kassel, the pilot project (D 7) promoted co-operation and commi-
x;icaticn between teachers and employment officers in order to
Improve guidance.

® Representatives from the careers office (Manpower Services)

and teachers met frequently in order to discuss their methods

and approaches, and to plan and prepare a yearly prograrme Of
vocational guidance for final-year school pupils.

e <Careers officers were allowed to give lessons on careers
education in schodls to the final-year pupils.

® A careers officer visited the school for a day, in most weeks,
to interview pupils, and parents and teachers also, andtosupply
guidance information material.

® Teachers and careers officers worked together to produce ca-
reers guidance materials, videcs, etc.

e Research is being carried out on how quidance infarmation is
used and by whom, and to evaluate its effectiveness.

The example from Dermark, (in Box 21), is of a local team approzch,
specially aimed at disadvantaged young pecple. It is very similar to
the aims and approach of the French 'Missians locales' (Local task
forces) though they are part of a mation-wide initiative, and receive
same central govermment financial help. (See Irmovations 13: The
1Missions locales'). The important characteristic, shared by the
Youth Team in Hvidovre (and cther towns in Demmark) and the 'Missions




locales' is their dual responsibility: to contact young pecple and
provide them with quidance or help, on tha aone hand; and, on the

other, to stimilate the relevant services to develop or improve their
provision so as to fit the needs of such youngsters in their area.

The "Youth Team" Box 21

In 1983, as part of the Transition Programme pilot project (IK 4),
the mmicipal council in Hvidovre, an inner-urban part of Copen-
hagen, decided to set up a Youth Team, to improve contact with,
and provision for, the 25% of yourng pecple who, at the end of
campulsory school at 16, domtomtirmemanyeducatlmorvo-
cational training, and are therefore at risk of either becaming
unskilled workers, or being unemployed.

The Ycuth Team is an inter-service, amd inter-institutionm,
co-crdinating group.

It brings togethzr four local services:

® Youth Guidance, i.e. counsellors who work part-time in the
schools and part-time in the local conmmity;

e Youth Employment, offering 6-9 month training places, in vari-
ous public sector employment projects:

® Social Welfare, i.e. financial support; and social work which
can also set up ad hoc local activities, in the form of short-
term projects for individuals/groups;

e the State Employment Office, i.e. the employment agency for
the unemployed, which also issues forecasts of the need for fu-

ture manpower in the area.

See Inmovations 8: The Youth Team.

Similar to this approach is the work of the Iuxemburg pilot project.
This project now covers five areas of Linemburg and therefore can
nearly be seen as a camtry-wide service.
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Iocal "vouth team" Box 22

The pilot project in Luxemburg (IUX 23) set up a series of local
Youth Action Groups consisting of social workers or seconded tea-
chers who have had special training. They work in close co-opera-
tion with the schools, especially those who take the weakest pu~
pils, the training institutions, other social and manpower ser-
vices, and parents. The aim is to help the vocaticnal integration
of young people who are likely to have problems in the transition
stage.

The activity of the youth team is supported by Regional Advisory
Camnittees in each of the five project areas, involving teachers,
industrialists, trade unions, youth workers, cultural associations
and parents.

See also Innovatians 20: Outreach Youth Centres, ILuxemburg.

The pilot projects show clearly that the success of these task-force
approaches depends heavily on two things in particular:

o the personal relationships between the team wenbers;
® a precise definition of the "task".

The camnest cause of difficulty was the lack of specificity of the
project. A major pilet project in France, "58 CI0s" ('Centres d'Infor-
mation et d'Orientation' - Information and guidance centres) illustra-
ted this. Set up to improve team-work between different guidance agen-
cies on the one hand, and between them and schools, on the other, its
greatest successes occurred when the partners collaborated. for speci-
fic purposes and activities, such as supporting work experience pro~
grames, introducing young people to the world of industry and com-
merce, and following-up youngsters after leaving school.

3. Co~operation with "Oppommity-prcviders“

The secard esignificant change in the gquidance process at school level
in the last few years, is the increasing use of learning resources and
opportunities, which are, physically, outside the school arnd therefore,
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to sume degree, also ocutside the school's contxol. As a result, schools
need to establish close links with the providers of such learning ex-
periences, who may be:

e employers, or at least same part of the "eccnamic world";

e vocational schools/colleges, or other bodies which can provide op-
portunities for work exploration in their training workshops; or

® people who can provide expertise to envich classrocm work, busi-
ness projects, role-plays etc.

The value and importance of these "opportunity-providers" is well
illustrated by the many pilot projects who set up links with one or
more of these groups in their area. Nearly all the projects developed
contacts with employers especially to facilitate provision of work
experience placsents., Many developed contacts with local vocational
schools/colleges either to create "taster courses", where their stu-
dents could try out a particular vocational field, or to improve their
own knowlege about the choice of vocational courses available ard to
use this information in their school's guidance activities. Similarly,
schools frequently brought in experts fram outside, for many purposes
including that of informirg young people about their jobs or vocation-
al fields.*

Tapping these different kinds of help, or resources, in the cammmity
led the pilet projects to set up local mechanisms, to relieve the
schools of some of the administration; to put the supply of help an a
more systematic, permanent, footing; and, more generally, to build
bridges, of commmnication and mutual support, between school and "o~
mmity". These linking mechanisms vary greatly in character, size and

* See "The world of work as a learning resource", IFAPIAN, Brussels,
December 1986.




function, according to circumstances, and are analysed at greater
length in the separate report on "School-Industry Links".* Scme are
also described in Innovations:

o "OOA: School-employment centres" (Nr. 23), with which the Dutch
Rijndelta am Zeeland projects (NL 24 & 25) were connected. - see Box 2"; _

e "The School-Work Agency, Modena, Italy" (Nr. 15);

e "The School Contact Committee, Aalborg, Dermark' (Nr. 14), see
also Box 19 above.

Other examples can be seen in:

® the 'Verbtundsystem' (Liaison system) set up by the Duisburg pilot
project (D 8) - a system of co-operation bestween the careers teachers
('Beratungslehrer') in the 'Hauptschule' and teachers in vocational
schools. This was devised to provide intensive guidance for the less-
able school-leaver in his/her last year of campulsory schooling. The
arrangements developed also involved several meetings during the year
with, or for, parents; hame-visits by the quidance teacher, if neces-
sary, to contact parents; and visits for the pupils to see vocational
schools. Throughout the year, close co-operation was maintained bet-
ween class-teachers and the vocaticnal counsellors from the Manpower
Services. (See Innovations 6: Guidance-training and co-ordination).

» ‘the Iocal Guidance Agencies ('Regionale Arbeitsstellen zur Forde-
g auslandischer Kinder und Jugercilicher’ - or RAA ) which have been
n use in Northrhine-Westphalia since 1980. These agencies have been
Jdeveloping forms of cammmity ecducation, and inter-agency action, tc

*  'Schooi-Industry Links", IFAPIAN, Brussels, July 1987.
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help meet the special quidance needs of youny migrants. The Duisburg
pilot project (D 8) has collaborated with them. (See Innovations 16:
the 'RAA' - Garmany).

e the liaison arrangements developed by the Mamnheim pilot project
(D 5), also designed to intensify support for young migrants likely
otherwise to drop-cut. Interventions were co-ordinated even with the
primary school (to encourage their work in dealing with young
migrants' iinguistic and cultural handicaps), in teacher-training
provision, and with the vocational guidance services.

e the "local liaison groups" set up by the Shannon pilot project in
Ireland (IRL 18) - see Box 25 below on the "Talent Bank".

Same linking bodies are particularly designed to tap one of the re-
source sectors described above, though not exclusively so. Boxes 23,
24 and 25 illustrate bodies particularly aligned to make contact with
employers (Box 23), vocational schools (Box 24), and parents and other
resource persons in the local area (Box 25).

QOA. : School-employment centres Box 23

One of the major tasks of the Dutch "C0A" ('Contactcentrum Onder—
wijs Arbeid', or School-employment Centre) is to co~orcinate and
to facilitate the provision of work experience places.

In the Dutch pilot projects (NL 24 & 25), the schools and the C0A
agreed that the schools would inform the COA about their existing
arrangements with firms, znd also indicate to the C0A the mmber of
places they needed. The 00A then tried to find more places to meet
the needs of all the schools. This procedure worked well. Scme firms
preferred to liaise with schools through the CQA.
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Linking lower-secondary schools and vocational schools Box 24

In the Vénissieux pilot project (F 10), in a disadvantaged housing

estate on the outskirts of Iyon, links were developed between three
lower-secondary schools ('colléges') and nine (14/16~18) vocational
schools ('Lycées professionnels') in order to help studsnts choose

a vecational field, and also to encourage them to continue with vo-
cational training after the end of their compulsory schooling. The

linking also aimed at improving the knowledge of the 'collége' tea-~
chers about vocational training.

The linking was arranged as follows:

® October 1986. Teachers from both types of schools met to develop
a crmbined programme of guidance activities ard to agree which
vocational schools should take part in the linking, to reflect as
broad a range of vocational fields as possible.

® November 1986. Discussion betwean the tezchers from the partici-
pating schools about teaching materials and the teaching/learning
methods ‘used in their schools.

® Jaruary 1987. Exhibition and discussion in each of the three |
'colleges' organised by the nine vocaticnal schools. Meetings bet-
ween vocaticnal teachers, parents and 'collége' students about the
opportunities available in the vocational schools. Registration
of same 'collége' students for a taster course in a vocaticnal
scheol.

® February - March 1987. Visits by 'collége' students and teachers
to the vocational schools, to extend the "taster" process.

"tal-mt bank" Box 25

In the shannon pilot project in Ireland (IRL 18) school-commmnity
links and resources are organised in the form of a "talent bank".
Iocal people (i.e. mainly parents to begin with) are asked by
schoois whether and how they can contrilute to the preparation of
young people for the adult and working world. This information,
together with such information as to the dates/times when they are
normally available, are stored in the "talent bank", held on card
index, or computer store, in the schools, and shared between them.
Topics which such ‘'resource persons® may contribute on include "An
explanation of dangers at work and ways of protecting workers",
"The role of new technology in industry", "The job of a managing
director", etc.
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4. Young people themselves as partners in the guidance process

The shift of quidance away from more treditional forms of information-
providing and counseiling towards teaching skills and attitudes which
young people need to engage actively in their own process of educa-
tional and careers choice, means a change in the role of young people
fram that of passive client into that of active partrer. The percep-
tion of young people as partners has been reinforced by two other
elements:

e work experience and experiential learning play an increasing part
in guidance schemes; their value is insignificant if youngsters are
not given the opportunity to formilate and exy cess their idezs, based
on their experience, ard to discuss them with teachers and/>r comn-
sellors;

® inmanyamasthelabmrmarketissuduﬂ:atfindingajdodqoems
to scme degree on self-initiative an the part of youngsters themselves,
whiduznbehelpedbyaguidamepmcessmidlermmagesarxisup--
ports self-initiative.

A mumber of distinct develcpwents in this direction could be seen in
pilot projects:

® In the French "58 CIOs" project, in particular, materials were de-
veloped to support self-guidance. Such materials were aimed to help
structure yourny pecple's reflection about their vocational choice and
to prepare them for discussion with quidance staff, in individual or
group meetings. The material also helped young people collect and
record relevant information and experience in their work experience
placements (see Imnovations 9: Group~work guidance materials -
France).

@ Students in scme British projects were encouraged to become more
actively involved in seli-assessment using profiles and records of




achievement, to record and assess work of a practical, or "entrepre-
neurial" character, as well as academic achievement.* Structuring the
assessment process in this way helped both students and teachers de-
velop a clearer picture of the aims of the learning process, and their
immediate targets in a course. Often the specific learning targets in
each phase were negotiated with the students themselves. Such forms

of assessment gave the students a better chance to steer their own
learning process, to contribute to their own record of their achieve-
ment, and to identify gaps orneedswl"xid'ltheywishedto follow up in
the following stage.

The same approach, that young pecple can often be helped (or help
themselves) more effectively when they are engaged in same active
learning/doing, is reflected in the Youth Initiatives Projects Pro-
gramme which has been supported by the Commission of the European
Camunity since 1986. Based on experiments in Scotland (the Young
Scot, started in 1981), Dermark (Ting ABZ, started in 1982), and Ttaly
(Viaggio, in Rome, in 1982), the programme was launched after a
Eurcpean-level conference, linked to some of the Transition pilot
projects' work, held in Iuxemburg in November 1985.** The programme
supports local projects which are managed and controlled by young
people and provide them with opportunities:

to create employment;

to devise training programmes;

to develcp their own information (and guidance) materials;

to initiate social/cultural activities for the benefit of their
cammnity.

*  See "Assessment & Certification; is—ues arising in the pilot
projects": IFAPIAN, Brussels, July 1986.

*% See "Youth Information 1985": IFAPIAN, Brussels, January 1985;

and "Info Action '85; youth initiatives in the Eurcpean Comumity'':
IFAPIAN, Brussels, February 1J86.
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In 1986, 74 such proiects were supported with finance. An illustration
of a project directly concerned with quidance, is in Box 26; and of
self-help projects in Boxes 27 and 28.

Youth information project Box 26

The 'Servicio d'informacién alternmativa' (S.I.P.A.J) is a youth in-
formation centre in Barcelona managed by young people ﬂlemselves,
to provide documentation and publications, and organise seminars
ard training courses. All the information is gathered ard classi-
fied by young people. Seminars ard courses are run in the areas

and clubs frequented by yourng people.

The young pecple directly involved acquire useful skills, prepar-
ing written materials and organising public relations. Same act
as peer counsellors and pass on their skills to others.

Self-help project RBox 27

The "Facts & food" project was set up by a group ofyoungpeople
in Edermore (marmblm) Ireland who took part in a training
course orgamsed by An0O, the Irish industrial training authority,
aimed to equip young people with the kncwledge, skills and confi-
dence to develop some type of new service forthecammmlty The
young pecple subsequently opened up a centre, called "Facts and
Food", which offers information for young people, a "talent. bank"
and a coffee~deck (bar). The focus is on identifying/creating

part-time or full-time employment opportunities for young people.

WSelbsthilfe Berufswahl" Box 28

"Selbsthilfe Berufswahl" is the name of a type of German self-help
initiative by young upper secondary students, and in one case,
'Hauptschule' (lower-secondary school) students.

Such initiatives, to be found in a mmber of schools especially
in Southern Germany, permit young people to came together to dis-
cuss job~hunting and other career problems with each other; ana
organise visits to firms and lectures by former students from
their schools, etc. Students who have found a job tend to stop
working in these groups. Nevertheless, the approach can contribate

to the development of gquidance progravmes.

In other countries similar initiatives exist, e.g. under the name
of "job clubs!. They terd to be more involved with the problems of

young unenployed.
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V. Guidance post-school ,

Recognitimoftheneedtooffersmortintheyearsafteraymmg
person has left schocl, and the recent expansion of the schools' part
in the quidance process, have led some Member Ststes to consider pro-
viding follow-up quidance systematically to all school-leavers.
Dermark has introduced such a system, using the 'Folkeskole! (copul-
sory school) as the base. Young people up to the age of 19 may conti-
mie to abtain post-school follow-up guidance from their last "Folke-
skole" class-teacher. Those, on the other hand, who in the meantime
havebegtmacamseatavocatianlsdxool, can receive quidance
there. 'missystemttmsexmqnssaallyamgpeople,whereverthey
are, from the age of 13 or 14 through to the age of 19.

The Danish follow-up guidance system is also responsible for ensuring
that post-school guidance provision is co-ordinated, and, in particu-
lar:

® identifies potential preblem-groups;

® adapts gquidance activities to the needs/yesources of the local
labour market; and

® co-ordinates the various services' responses to these needs.

In this Danish system, follow-up quidance work and activities are
mainly carried out by teachers. Other Member States have located these
activities in external agencies, but a school-based approach may have
a mmber of advantages, above all for disadvantaged young pecple who
often after having left school, avoid contact with official bodies
whether from distrust, lack of information or inertia.
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Post-school follow-up Box 29

In the pilot project in Hvidovre, Copenhagen (DK 4) the Youth Team
(sce Box 21) brought together four organisations:

e the Youth Guidance Service

e the Youth Employment Service

e the Social Welfare Office

e the State Employment Office.

The Youth Guidance Service is chiefly cancerned with follow-up
guidance. They have camplete data about all young pecple in the
camunity, since all young people moving into a municipality are
required to register within six weeks of arrival. The Service can
provide a 13-week "guidance course" (exploration of possible
careers) for those who need it.

Throuch the Youth Team, follow-up guidance activities are linked
and co-ordinated with the other specialist services (employment,
training, social security, housing etc.).

In other countries, pilot projects developed different forms of
follow-up sexrvices or activities, mainly designed to esuablish or
re-establish contact with young drop-outs, or young people in various
sorts of difficulty. These aprroaches also tend to be neighbourhcod
or area-based, and "out-reach" in character. But they did not involve
such a systematic or comprehensive aprroach as the Janish example.

Centre for school-leavers Box 30

e -

The Kassel pilot project (D 7) set up a centre for school-leavers
located in a renovated flat where youngsters could discuss their
problems with teachers and social workers. In an informal, practi-
cal way, the staff members tried vo sort cut young pecple's so-
cial, educational and vocational problems and suggest solutions.

The "Iearning place", Vénissieux Box 31

In the Vénissieux pilot project (F 10) - see also Box 24 - an

ed by both pupils who were still in sciol and those who had left.
Teachers and parents came in their free time to help students with
their homework, and give guidance and personal help.

See Inmovations 11.
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The Qutreach Centre, Dublin Box 32

The Dublin pilct project (IRL 16), in a disadvantaged area in the
centre of Dublin, set up a centre for school-leavers in rooms which
were available in a primary school. Young people were offered gui-
dance, same basic vocaticnal training and personal advice. The
centre was furnished in an informal way. Young people could also
have sare meals there.

The centre was organised cn a drop-in basis, i.e. yourng pecple
came when they needed same support. Courses and support schemes
were organised in accordance with individual needs.

See Inmovations 19.
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VI. Conclusions

A considerable rumber of general and specific conclusions can be drawn
from this analysis of the activities of the Transition pilot projects
in the field of guidance at school-level. Two important general
conclusians should be noted, at the outset.

First, schools have now started to play a more important part in edu~
cational and vocational quidance. Their new role is in line with the
perception by educators and gquidance staff of the proper orgenisation
ard character of guidance, namely that:

® guidance should begin early in an individual's life, at least at
the moment where the first educational choices have to be made;

® it should be provided contimiously over the entire period leading
up to vocaticnal choice and the transition fram school to working life;

e its aim should be not only the provision of information but also
help for young people to learn how to use that information in their
choices; to find out and test their own skills; and so to develop a
general, long-term, view about their future adult and working life.

Experience shows that school is the best place to learn and practise
the necessary knowledge, skills and attitudes required. Where external
agencies continue to work in scheols, their role is now increasingly
becaming that of partner or consultant to the gquidance activities

of the school itself.

Secondly, schools carmot accomplish these new respansibilities alone.
They depend upon strong links with other partners, such as:

e informal and formal guidance sources, i.e. parents, who are the

most influential informal guidance source; and the specialised qui-
dance agencies, who are often the best organised and equipped.
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® ‘'opportunity-providers" in the local cammunity who can provide ac-
cess to cut-of-schonl learning opportunities, which are indispensable
for giving young people the chance to test their abilities in a
realistic situation; and

® with the local commmnity, in order to find cut about, and respond
to, local vocational and employment needs and possibilities.

Other, more specific, recommendations can be drawn fram the aspects
of development work discussed.

Guidance at the school level (Part II)

1. To help guidance became a well-integrated part of the school. cur-
riculum, a mumber of preparatory steps are necessary, to create the
right climate among the staff and external partners concerned. Tea-
chers, parents, and the local commmity, especially employers, should
be involved at this preparatory stage, to help the development of the
links which will be required. Good co-ordination and co~operation with
external guidance agencies is of particular importance.

2. As part of the preparation, schools need to start adapting their
curricula and methods to accamodate and support the quidance func-
tion. This may also imply reviewiry existing assessment procedures.
They may well need outside help on both. Curricular changes may call
fo more student-centred teaching/learning strategies, the use of
forms of active learning, and forms of cross-curricular teaching. New
forms and systems of assessment may be needed, such as profiles and
records of achievement.

3. Teachers must be helped to take on guidance tasks through initial
and in-service training. Besides courses in specific skills such as
group-discussion and knowledge about the vocational training system,
guidance work makes it very desirable for teachers to have the oppor-
tunity for some work experience in the world of industry, including
extending their knowledge of local employment prospects and problems.
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The murpose of quidance, and reiating it *o the curriculum (Part III)

4. The traditional relationship between a generally passive client
and an active counsellor shouid be replaced by more balanced roles in
which the client herseif/himself is encouraged to take the initiative.
Guidarce of this kind not only helps young people become more autono-
mous in locking for employment but also generally makes them more
capable in coping with problems in the working and adult world. Espe~
cially in areas of high youth unemployment, guidance shouid not limit
Ztself to directing young persons to occupations in which there may
not be effective job opportimities, but rather should aim at a pbroad-
er, more long-term, strategy of preparing them for the realities of
the labour market.

5. Whether or not guidance is orfered as a form of "occupational
education”, or in the more developed form of "careers education®,
there is a strong need to go beyond the methods of traditional class-
roam teaching. Similations, role-plays, outside lecturers, business
projects and work experience in firms shouid play an important parc.
Ail these methods have to be used in an educaticnal meaningrul way,
starting with broad information and orientation, and graduaily moving
towerds identifying and meeting individual needs.

5. The experience or the pilot projects has shown clearly the advan—
tages of strategies which assign guidance a clear, :dentifiable place
in the cwrriculum, whether it becames a separate subject or is impie-~
mented in a cross-curricular way. This dees not, of ccurse, mean that

guidance has to be seen as of overriding importance, out rather that
it should be fully reflected in each supject area, and that the
school's statement of its aims should clearly indicate what methods
the school is using, including how it meets the neeas of pupiis likely
to have special difficulties.

7. “ork experience placements snould be well co-ordinated with the

~verail quidance process. A conventicnai placement in a Jirm may well
ce insufficient. Experience shows the benerit of ccmpiming varicus
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types of work experience, e.g. the use of work exploration, placement
in training workshops and work exploration centres, as well as forms
of more controlled work experience or simulation, e.g. in business
projects, and enterprise education.

The co-cperative dimension (Part IV)

8. Successful guidance depends very much on links with various exter-
nal partners. Schools must concert their guidance activities with the

guidance agencies, with opportunity-providers and with other schools,

especially the vocational cnes. Parents should be seen not as a group

to be brought in line with the school's guidance concept, but as per-

sons in need of information and help in their role, as well as provi-

ders of resources of knowledge and experience needed by the school.

9. Formal or informal co-cperative mechanisms are likely to be need-
ed to develop and maintain good co-cperative action. A wide range of
experience is available for study, to decide the most suitable form.
Their value is of special help in providing the extra guidance needed
by weaker pupils and those with cultural or linguistic handicaps.

10. Experience fram the pilot projects shows that co-operation is
particularly effective where there is a cancrete camon aim or task,
and where personal relationships between the partners are strong.

11. Guidance will be almost totally ineffective without the active
involvement of the young pecple themselves. As well as being treated
as an active partner in the process, they should be given opportuni-
ties to find out for themselves and to learn by direct experience.
Self-help initiatives should be supported.




Post-school quidance (Part V)

12. Post-school guidance arrangements are important, above all, for
providing heip for early school-leavers. They should also identify po-
tential problem-groups; adapt guidance activities to the needs of the
local labour market; ard serve as a co-ordination mechanism between
services for special schemes.

13. 'the pilot projects showed the importance of collaboration between
lower secondary schools and vocational schools for a continuity in the
guidance process; of an inter-agency approach, in order to refer the
young person to the most campetent guidance body; and finally of an
cutreach approach cambining guidance and pastoral care with basic vo-
cational training and other elements to re-integrate young unemployed
into training or education.

Finally ...

1l4. As was said in the introduction, this report is addressed to all
who are, or should be, concerned with the guidance process for young
pecple in their transition years. Many of its suggestions cannot be
carriedcxxtbyschoolsandteachersmtheirmm, or by guidance agen-
cies alone. Iocal authorities, and even national authorities, have
important roles, to enable and stimilate local co-operative action to
begin. The results of this Eurcpean Commmnity-wide Action Programme
are, therefore, addressed to this wide avdience, as well as to the
"opportunity providers!, parents and others who can together form the
partnerships needed co make guidance successful.




ANNEX

Additional material on guidance and careers education provision in
Member States.

Belgium

Guidance in Belgium is mainly provided by an external agency (the
'‘Centres Psycho-Médico-Sociaux' or CPMS) financed by the national
Ministries of Education. Because of the qualifications of their staff,
the centres have a tendency towards psychological testing. They cater
foer all children and young people between the age of 3 and 20.

Since the reform of secardary education, teachers are supposed to pro-
vide help to their students to choose appropriate educational courses
or options. Guidance in the sense of cbservation and discussion with
colleagues should therefore be part of the normal tasks of teachers.
Four or five times during the school year the "class council" ('con-
seil de classe'), comprising all the teachers of a class, sometimes
together with the CPMS counsellors, meet to discuss each pupil's
situatien and future.

Important guidance functions are carried out by the Belgian employment
authorities (ONEM - French-speaking; RVA - Dutch-speaking). Of parti-
cularly interest are the Observation Centres which give young people

a chance to try ocut their skills over several weeks in specially-
designed workshops.
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Dermark

In Demmark the class-teacher, who frequently follows a class of pupils
during the whole period of their time in their 'Folkeskole! (campul-
sory school, age 6~16) is see: as the backbone of the guidance system.
He/she is supported:

e at school level, by teacher-counsellors

e at county/mumnicipal level, by the school-advisers.

Careers education in Dermark is organised neither as a separate sub-
ject nor is it cross-curricular in the normal sense. It is offered
either in the so-called "free discussion periods", or in social stu-
dies, or in the context of other subjects such as Danish. In addition
individual guidance and counselling of pupils is obligatory.

These arrangements give an important roie to the class-teacher.
He/she:
® organises visits to firms, etc. in the local cammunity;

® organises work experience programmes. (Insurance sstatustics show
that about 120,000 pupils each year take part in these *4-day pro-
grames) ;

e invites guest-speakers into the class-room;

® gives an introduction to the various aspects of vocational and
adult life.

The teacher-counsellors, who are normally teachers with a reduction in
their teaching-time, have the following tasks:
e they develop and support links between school and mmicipality;

@ they provide teachers with the necessary teaching material;
e they maintain contact with other counsellors (in other services);

o they support teachers' work on vocational preparation.
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School-advisers have the following tasks:

® the co-ordination of quidance activities at the local/regional
level;

e the organisation of meetings and seminars with teacher-counsellors
11 order to discuss commvn problems, and especially their further
training and the provision of teaching/learning materials.

The task of the Youth Guidance Service is to foliow-up the transition
of youngsters from school to further education/training or work.

A most important Danish innovation is the principle of a two-year fol-
low-up of a young person until the age of 19.

Specifictasksofthisnewsystemareamngcthers:
¢ the identificaticn of possible risk-groups;

o the co-ordination of guidance with the local opportunity struc-
ture;

@ co-ordination (housing, social security, health, etc.) with the
other services available to help young pemple.

This system covers all young people, wherever they are, from the age
of 13/14 up to the age of 19.

Federal Republic of Germany

Vocaticonal guidance and counselling in Germany is mainly provided by
the careers advisers of the employment agencies. In recent years,
however, there have been major efforts to increase co-operation
between these services and schools; careers advisers come to the
schools, give information lessons, provide group counselling etc.
Ancther major immovation is the establishment of a country-wide system
of audio-visual occupational information centres, to be used by
students individually or by a whole class.
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Careers education now includes work experience for almost all 'Haupt-
schule' (lower-secondary school) pupils, and is being increasingly in-
trodvced into the programme for the more-academically oriented pupils
in the 'Realschule' and 'Gymaasium'. Careers education, in the form
of 'Arbeitslehre', is either a separate subject or included in several
subjects as a cross-curricular element.

Teachers are prepared for their guidance role by initial and further
training. New teacher roles in guidance have emerged in the last few
years; 'contact teachers' (to develop contact between 'Hauptschule!
and vocational schools) and 'Beratungslehrer! (careers teachers) with
pastoral and guidance tasks for puwils who have special problems.
There are also a mmber of special guidance agencies, and specially-
trained teachers, for migrant children.

Close links between school and industry at national, regional amd lo-
cal levels, have been used to support the development of careers edu-
catiorn, especially the provision of staff development opportunities.

Careers education in France is not a school respansibility. Guidance
work as carried ocut by school-teachers is restricted to educational
guidance, and that in the sense of making recamendations about the
choice of school at the and of lower—-secondary education, i.e. whether
the pupil should stay in general (i.e. academic) education or proceed
into vocational education. These guidance tasks mre fulfilled by the
'‘conseil de classe' (class council) which consists, by law, of the
teachers of a class, parents' representatives, students' delegates,
the school administration, and careers counsellors.

outside the school, there are the 'Centres d'Information et d'Orienta-
tion' (CIO) = Information and Guidance Centres - under the auspices of
the Ministry of Education, and the careers guidance service of the
National Agency for Employment (ANPE). The CIOs are concerned mainly
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with educational choice and general counselling about a young person's
vocational future. ANPE is more concerned with aiding clients fird a
job.

Alongside these two structures a new system has been established dur-
ing the eighties: the 'Permanences d'accueil d'information et d'orien-
tation' (PAIO) - contact and guidance offices - and the 'Missions
locales' (local task forces). The PAIOs are intended to provide guid-
ance for the 16-18 age-group. The 'Missions locales' are aimed at the
needs of young people between the age of 16 and 25. The two types of
organisation have partly-overlapping but also distinct roles. While
the PATO cater for the general public, 'Missions locales' concentrate
more on young people with special problems ('jeunes en difficulté!)
and help their vocational and social integration. Furthermore, besides
their counselling function, the 'Missions locales' are there to deve-
lop and secure the provision of new forms of training and other ser-
vices according to the needs of their clients.

As part of the second Furopean Transition programme there have been
same major efforts to improve guidance in France. A nation-wide pilot
project involving the CIOs has tried to improve the efficiency of
their work through the use of new methods, the stimilation of work
experience and more inter-institutional co-operation (above all with
the PAIO). It has also tried ocut follow-up work for school-leavers.

It should also be dbserved that guidance work in the vocational
schools has benefited very much from the large-scale establishment
of school links with industry (e.g. twimning schemes).

Since 1982, a major programme has been under way in Greece to develop
the provision of careers education in lower-secondary schools ('Gymna-
sia') and upper-seccndary schiools (age 16-18; 'Iykeia'). Careers edu-
cation is seen in the form of informatian lessons followed by group
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discussion in the class-room; contacts with representatives from the
working world; and visits to industry and to educational/training

To introduce school~level careers education, the goverrment has or-
ganised a series of training courses for selected teachers from all
parts of the country and has sponsored teachers to participate in
post-diplama courses at foreign universitites. The teacher training
programme formed a pilot project in the Transition Programme and con-
sisted of five-incith courses on the theory and practice of careers
education, including one month spent in the teacher's own region, to
develop knowledge of, and contacts in, the area. This reflects, inter
alia, the govermment's concern to try to stop young people from leav-
ing the countryside for the cities, and to interest them in the re-
sources and potential development of their own area. )

Vocational guidance in a more narrow serse is also provided by the
employment authorities (OAFD).

Ireland

In 1971 central goverrment, through thiz Department of Education, made
provision for vocational guidarce in all second-level schools. Schools
over 250 pupils could employ a guidance counsellor, for whom initial
training was offered by the University College in Dublin. In addition
the Department. set up a psychological service. By 1972, 24% of Irish
post~primary schools employed a guidance caumsellor. But following
public experditure cuts, by the goverrment in 1983, the rmumber of
caunsellors has decreased.

Many Irish secondary schools however have implemented careers educa-
tion, often camprising work experience and elements of education for
enterprise. .
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Ttaly

In Italy, the "scuola media" (lower-secondary school, for pupils aged
11-14) is thought of fundamentally as a guidance instrument. Its en-
tire curriculum is to be seen as a way to help young pecple make an
appropriate choice of education to follow. At the end of the course,
teachers express their cpinion about which type of education or train-
ing will be best for the individual.

The curr.culum does not provide concrete guidance on how to deal with
guidance needs or probiems, such as giving practical infcormation ahout
possible educatiénal choices; what is available in educaticn/training
locally; changes in employment patterns in the area, jcb prospects,
entry qualifications, etc. No specific place, or teacher, is assigned
for this, with, perhaps, the exception of the technoiogy ceacher, who
can only cover part of the field.

A great deal, therefore, deperxs on the teachers'! own efforts and ima-
gination and on the initiative of local education authorities. Some,
in fact, have issued very specific quidance for careers education in
the school of their area, e.g. the Provveditorato in Padova.

Italian employment ¢“Tices deal mainly with the needs of job-seekers.

Intembarg

In schools, vocational quidance is part of secondary technical educa-
tion (age 12-15), and the vocational curriculum in other schools
('classes camplémentaires’). Guidance elements have been introduced as
part of a subject entitled "Introduction to working life". Class—rocm
teaching is used as well as visits to industry and work experience
placements.
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There are also external giidance services:

e the Bducational Guidance and Social Sexrvices Department and the
Psychological and Educational Guidance Services run by the Ministry
of Education and Youth, concerned mainly with pupils with psycholo~
gical and learning difficulties;

e the vocational guidance service of the Manpower Services, mainly
cancerned with vocational guidance and placement of young pecple.

In rev.it years there has been a trend among secondary and secondary
technical schools to organise information sessions for their older pu-
pils. The purpose of these sessions, sametimes organised by the educa-
tional guidance services, is to help future school-leavers (aged 18-
19) think about their occupation and training choice. Extermal experts
are sometimes invited to these sessions to introduce vocational
fields.

As part of special training courses for the yourng unemployed, new
forms of guidance have also been introduced: young people can test
their abilities in a workshop situation, and have opportunities for
work experience; and forms of self-guidance have been developed.
Guidance in this is not only seen as help towards vocatiomal, but also
social, integration.

The Netherlands

Vocational and educational guidance is not part of the secondary
education curriculum. However, in almost all schools, one or more
teachers are appointed as part-time guidance counsellors (‘'dekanen').

In principle, guidance should be part of every subject.
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Schools/'dekanen! are supported in a mmber of ways:

® all schools have received a book on "How to integrate guidance";

e schools can lease a camputer programme "Choice" from the National
Foundation for Qurriculum Development (S.I1..0).

The most important sources of help are external, private and public,
guidance agencies (the School- en Beroepskeuzebegeleidings Bureaux -
SEKs). Until 1986, SEKs were directly subsidised by the State but will
now only receive money where they have signed a contract witii a
school.

The new relationship implies that:

© schools may take more trouble about providing careers guidance to
their students, if it costs them money;

® the State hopes that the effectiveness of the SBKs will increase;
in a few years tire, they will be paid only for the contracts they
have signed;

e campetition between SEKs is to be encouraged, although it is also
govermment policy to favour partnership and co—cperation between them;

® schools will be able to set-up their own, school-specific, qui-
dance programmes.




United Kingdom

The main guidance service for young people in Britain is the Careers
Service run by the local education authorities (IEAs) on behalf of the
Department of Employment. The Employment and Training Act 1973 placed
a duty on all IEAs to provide a vocational gquidance s rvice for all
pecple attending educational institutions below university level. In
Northern Ireland, an all-age Careers Service is offered by the Depart-
ment of Manpower Services.

Within the school and further education systems, careers education is
regarded as of considerable importance, even though it has no statu-

tory backing. In schools, it is roughly provided by careers teachers,

as part of their general teaching responsibilities. Although some of

these have had a training in careers educacior: and guidance lasting up
to a year, the great majority have not had much preparation for it. In
Scotlard there is a more structured system of graded posts in schools
for guidance.

In recent years the careers education dimension of secondary school
curricula in the UK has heen streni*hened by the introduction of ex-
perimental pre~vocational courses; tae Technical and Vocational Edu-
cation Initiative (for 14-18 year-olds), sponsored by the Marpower
Services Commission, and a samewhat similar one-year course for 17
year-olds, the CPVE cystem (Certificate of Pre-Vocational BEducation).
Both include careers education and forms of work experience, amd a
general introdiction to training in certain vocational fields. Whereas
TVEL caters for the full range of abilities, CPVE is designed for
young people with modest achievement.

The development of guidance and careers education in the UK has indi-
rectly been very much assisted by the growth of links between schools
and industry.




List of contacts for Transition pilot projects referred to in the

text

B1l S. Andreé, Transvia, Cité des Petites Préelles 129,
B = 7330 Saint Ghislain. Tel® 32-65-78 61 85

DK 3 H. Bruun, Udskoiing- et EF Projekt, Hasserisvej 174,
DK - 9000 Aalborg, Tel® 45-8-11 22 11 Ext. 4170

DK 4 P. Lindholm, Skole- og Fritidsforvaltningen, Hvidovrevej 59a,
DK - 2650 Hvidovre. Tel® 45-1-78 12 11 Ext. 1207 and 1208

D5 Fr. M. Reindel, BG-odellversuch, Beratungsstelle, H 2 2,
D - 6800 Mannheim 1. Tel® 49-621-1 47 30

D7 V. Hopf, Regionales Verbundsystem Kassel, Hauffstrasse 5,
D - 3501 Fuldatal 1. Tel°® 49-561-81 81 58

D8 K.-J. Reuther, Achim Scharf, BG-Modellversuch, Stadt Duisburyy,
Amt 51-02, Niederstr. 7, D - 4100 Duisburg 1.
Tel® 49-203 283 44 35

Fo9 P. Chauvet, Directicn des Lycées (DLC4), Ministére de
1'Education Naticnale, 107 rue de Grenelle, F - 75007 Paris
Tel® 33-1-45 50 11 16

F 11 Mme C, Marlier, Ministére de 1'Education nationale, (DICS6)

107 rue de Grenelle, F - 75007 Paris, Tel® 33-1-45 50 03 45
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GR 13 Ms D. Scavd., KEME - SEP, 6 Manzarou Street,
GR - Athens, Attiki. Tel°® 3C-1-360 07 86

GR 15 A. Kalofolias, 15 Mitropoleos Street,
GR - 10185 Athens, Attiki. Tel® 30-1-323 23 19

IRL 16 T. Crooks, CDVEC Curriculum Development Unit, 28 Westland Row,
Trinity College, IRL - Dublin 2. Tel® 353-1-60 24 33

IRL,17 Ms M. O'Riordan, Curriculum Development Centre, V.E.C., Islamd
House, Cathedral Square, IRL - Galway. Tel® 353-91-622 66

IRL 18 J. Gleeson, Curriculum Development Centre, St. Patrick's
Camprehensive School, IRL - Shannon, Co. Clare.
Tel® 353-61-361878

I 19a F. Iatella, Via Petrillina Diramazione I 21,
I - 89100 Regyio Calabria. Tel® 39-965-33 16 50

I 21b L. Tarmuzzi, Provveditorato agli Studi di Avellino,
Via de Renzi,
I - 83100 Avellino. Tel® 39-825-250 40

I 22a E. Forrari, Provveditorato agli Studi di Mcdena,

Via Raimiso 100, I - 41100 Modena. Tel® 39-59-33 53 35

NL 24 Ms Hinkz de Graaf, COA Zeeland, Postbus 2034,
NL - 4460 MA Goes. Tel® 31-1100-305 48

NL 25 P. Schings, OOA Rijrdelta, Postbus 21813,
NL - 3001 AV Rotterdam. Tel® 31-10-433 17 44




UK 27 Ms K. August, ACS Project Office, Manchester Polyvtechnic,

UK 29

UK 30

Brook House, Hathersage Road, GB = Manchester M13 0SA.
Tel°® 44-61-224 9600

Ms E. Lennie, Glenwood Secondary School, 147 Castlemilk Drive,
GB - Glasgow G45 9UG, Scotland. Tel® 44-41-634 9367

A. Bell, PREP, Radnor College of Further Education,
Llandrindod Wells, GB - Pudys ID1 SES. Tel® 44-597-4407

L. Iewis, Project Office, Cliftonville Middle School,
Qliftonville Poad, GB ~ Northampton NN1 SBEW.
Tel °44-604--28853
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"Innovations!

"Inmnovations", a series of four-page profiles of new developments on curri-
culum, guidance, aspects of co—cperation, provision for the disadvantaged,
teacher training, and the improvement cf opportunities for girls. Each pro-
file sumarises a significant develcpment, innovation or project relevant
to the needs of young pecple in their transition years (ages 14-18) ard is
available in all the nine official lanquages of the Eurcpean Community.

The series is contimuing. The list here shows the titles to be available at
the end of 1987.

Innovations are included in this paper, for their suitability as
illustrations of new developments in education for young people in
secordary education, in Eurcpean Cammmity countries; and because
they may provide useful starting points for discussion for meetings
of parents and parents' associatinns, with schools, and teachers.

Nr. 1/1987 "ENTERPRISE DEVELOEMENT!

A one-year course in 4 sections designed for 15-18 year olds in secordary
school to develop creativity, resourcefulness, ard entrereneurial skills.
Prepared in Galway, Ireland, by PIPE - the Pilot Project for the Integrated
Provision of Education, in 1986.

Nr. 2/1987 SCHOOL~CQMMUNITY LINKING - GREECE

As part of the development of the "Integrated Lykeio" (wnified upper-sec-
ondary school, for pupils aged 16-18) a variety of extra~~urricular school-
cammunity linking activities have been developed in several schools in
Greece, since 1985. The activities build on the resources of the school and
social and ecancmic needs/opportunities in the local community, and wontri-
bute to the curriculum, guidance and cammmity education.

Nr. 3/1987 WORK EXPERTENCE INTEGRATED INTO THE CURRICULUM - IREIAND
Schools in a Transition Programme pilot project in Shennon, Ireland, have
developed a group of alternative 16-18 programmes to lead to new upper-
secondary Senior National Certificates. Work experience of various kinds
is an integral part of them. Assigrments, work-books, and visit-sheets are
used to link various kinds of experience of work to the subjects which the
students are studying.
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Nr. 4/1987 SCHOOL COOPERATIVES - ITALY

Oooperatlves set up in schools by young paople are being increasingly used
in Italian ‘Scuola media' (middle schools, i. e. pupils aged 11-14) . They
are seen as a contiibution to vocational guidance (especially in non-indus-
trialised areas) by strengthening the schools' links with the local commui-
nity; to developing students' ability to work in groups: and as a form of
practical "education for enterprise".

Nr. 5/1987 WORK EXPERTENCE AND GUIDANCE - DENMARK

The Aalborg (Demmark) City Education Authorities adopted, in 1985, a phased
scheme for the use of work experience placements, for all pupils in the 8th,
9th and 10th years of Folkeskole (ages 14-16). The scheme is seen as an im-
portant part of the guidance function of the schools, and supportmg a
gradual transition from school into further training, education or work.

Nr. 6/1987 CUIDANCE TRAINING AND COQRDINATION

In order to meet better the special needs of young people arising from
youth unennoloyment and the consequent diversification of training schemes,
guidance is now being offered in several 'Linder' (States), not only in tke
traditional wey by vocational counsellors fram the Manpower Services, but
also by cooperation between them and school-teachers. The tra:.nmg provided
for them, and the process of cooperation between the two services, are des-
cribed here

Nr. 7/1987 FIELD EXPERTENCE FOR GUIDANCE TEATHERS — GREECE

"Fifth-month training" is an approach, used in Greece, to putting special-
ist guldance teachers from secondary schools in touch with industry and the
cammmty in their reglon. It forms the last part of a nationzl 5-month
training course provided for 450 selected guidance teachers in all areas of
the country since 1983. It was developed as a Pilot Project in the BEurcpean
Transition Acticn Programme.

Nr. 8/i987 THE "“VOUTI TEAM"

The Youth Team in Hvidovra (Ccpenhagen, Demmark) is a _way of coordinating
and developmg services und education/training provision for young people
aged 16+1nanmnersubaxbofthe01ty The Youth Team is drawn from the
various services whose job it is to help young pecple. It is strongly
client-centred, and enables young people to access the whole re.xye of pro-
duct services des:.gnea for them, through contact with a single person.

Nr. 9/1987 GROUP-WORK GUIDANCE MATERTAIS - FRANCE

Thesc materials are for guidance work in groups. They are designed to help
teachers cope with young people's educational, social and vocational prob-
lems. They can be used flexibly, to mest needs as ‘hey arise, and they are
for use jointly by guidance counsellors and teachers. There are four parts;
an introductory unit and 3 covering self-awareness, knowledge of the world
of work, and planning one's future.

]
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Nr. 10/1987 ENTERPRISE EDUCATION IN A SPECTIAL SCHOOL

A Northern Ireland secondary school for pupils with learning difficulties
introduced an "enterprise education" project, to pramcte initiative, inde-
perdence and self-confidence in the girls in its final year, aged 15-16.
The project. was part of an 8-point curriculum develcyment plan, adopted and
implemented by the school, with limited outside support, in 1984/5.

Nr. 11/1987 ‘THE "LEARNING PLIACE" - VENISSIEUX, FRANCE

The 'Lieu a(p)prendre’ ("Learning-place", "Place for you to take over") is
an informal, after-school, neighbourhood centre set up in 1984 in a disad-
vantaged area in Vénissieux, a post-war suburb of Iyon. The centre's origi-
nal aim was to reinforce students' learning in school. Its informal charac-
ter has enabled it to develop in many other ways as a meeting-place ketween
the school and the lozal cammnity.

Nr. 12/1987 YOUTH AND CULTURE CENTRE - BERLIN

The 'Jugenri- und Rultwrzentrum' (Youth and Culture Centre) enables whole
classss fram schools in the irmer-city Kreuzbery neighbourhocd of Berlin to
spen: a week on various kinds of art activities. Similar in scme ways to
"residential experience" (but not residential) the Centre uses painting,
msic, theatre, etc. to stimilate young people's self-confidence, to give
them a taste of success and to cope better with same of the socio—economic
disadvantage from which they suffer.

Nr. 13/1987 THE "MISSIONS IOCATES": IOCAL, TASK FORCES

The 'Missions lorales' (Local Task-Forces) are a network of local bodies
set up all over France since 1982 to co-ordinate, stimilate and develcp
education, training ard other provision for young pecple, especially
those 'en difficulté' between the age of 16 and 25.

Nr. 14/1987 THE SCHOOL OONTACT COMMITTEE - AATBORG, DENMARK

The need for an effective linking structure between sciool and the world of
work was met by the city of Aalborg (Dermark) in 1977 by the creation of a
"School Contact Camittee for Educational and Vocational Guidance. It is
an informal body, for co~operation and action on any aspect of school-~
trade/industry contact, working through the existing agencies, especially
guidance counsellors.

Nr. 15/1987 SCHOOL-WORK AGENCY - MODENA, ITALY
The Modena "Agenzia Scuola-Mando del Lavoro" (School-World of Work Agercy)
is one of several school-industry linking agencies set up in pilot projects
in the second European Transition action Programme. The Agenzia offers ser-
vices and help to teachers in lower-secondary and upper-secondary schoois,
‘specially technical/cammercial ones. It has created a youth co-operative
as part of its support for emtreprenecurial education.




Nr. 16/1987 "“RAA" - GERMANY

Identifying and providing for the special guidance needs of young immi-
grants, has been the main function of the local Guidance Agencies for
Migrants (Regicnale Arbeitsstellen zur Forderung auslandischer Kinder und
Jugendlicher (RAA)) which have been working in cities in Northrhine-West-
phalia (Germany) since 1980. The agencies have also developed forms of
conmmmity education for the samz cbjective. .

Nr. 17/1987 INVOLVING PARENTS - UNITED KINGDOM
OneofthealmsoftheTransmloangzamnepnotpmjectsecmﬁaryschools
in Northamptonshire (UK) was to associate parents more actively in the edu-
cation of their children, especially the parents of lower-achieving pupils.
The sclicols developed ways to create a new climate; to provide new kinds of
parent evenings; to kring parents into advisory groups; and to involve them
actively in curriculum activities.

Nr. 18/1987 CIASS-ROCMS FOR ACTIVE IEARNING — MANCHESTER

In Manchester, the Transition Programne pilot project, on developing al-
ternative curricula and active learning methods, also developed a model of
the physical orgarization of the class~room whlch would be suited to the
changed type of pupil activity and the change in the role of the teachers
and pupil-teacher relationships. Such rooms were called "milti-skills
bases" and are described here.

Nr. 19/1987 THE CUTREACH CENTRE - DUBLIN, IRELAND

In the Outreach Centre, run by the Dublin Inner City Project, a new ap-
proach has been developed to meet the needs of disadvantaged young people.
Camunity-based, second-chance programmes, are provided with social ard
vocational preparation, to help them acquire independence and motivation.

Nr. 20/1987  GUIREACH YOUTH CENTRES - LUXEMBURG

Those in charge of training programmes for drop-outs from secondary school
face the task of finding and contacting their clients, and developmg their
confidence and motivation sufficiently to want to take part in training.

The approach adopted in the Iuxemburg Transition Programme pilot project was
to establish neighbourhood based outreach centres, staffed by specially-
trained young social workers, acting on behalf of, and with the support of,
the training, gquidance, etc. services.

Nr. 21/1987 SOCIAL & VOCATIONAL SKIIIS COURSE - STRATHCIYDE

A two~-year course has been developed in camprehensive schools in Scotland
as part of a Transition curriculum for students age 14-~16, to develop their
social and vecational skills. The course is cross-curricular, based on three
themes (hame, cammnity and work) and uses experience-based learning. Inten-
dedlearnmgouthmesared;fmed ard assessed as part of the new Scottish
Standard Grade Examination at =ge 16.




Nr. 22/1987 WORK EXPERTENCE FOR TEACHERS - ZEEIAND

The Zeeland Work Experience for Teachers Scheme prmvides short work exper-
ience opportunities for teachers from vocational schools (pupils aged
12-19) ard guidance teachers in general education schools. The scheme is
now being spread to all parts c® the Netherlands.

Nr. 23/1987 "COA" : SCHOOL~EMPLOYMENT CENTRES

3. 'Contactcentrum Onderwijs Arbeid' (OQR) or School-Employment Iiaison
Centre, has been set up since 1982 in each of the 12 Dutch provinces. They
are an important part of the govermment's efforts to bridge the gap between
school ard the world of work. Their main fields of activity are : informa-
tion; the coordination of guidance; and the improvement of work exper. jence
schemes.

Nr. 24/1987 SCHOOL, CCMMUNITY & ENVIRONMENT -~ UNITED KINGDOM

Secondary schools serving scattered villagz comunities are a major poten—
tial rescurce for them. The Northamptonshire pilet project developed ways
to enable students to learn by working in the cammunity alongside adults,
and at the same time strenthen the schools' contribution to their local
camunities and their enviromment.

Nr. 25/1987 SCHOOL AND 'TERRTTORIO' -~ REGGIO CAIAERTIA

The development of schools! links with their 'territorio! (local area) has
been the main strategy used in the Eurcpean Community's Transition Programme
pilot project in the south Italian province of Reggio Calabria. 'Territorio!
studies contritute to wmany subjects, as well as enriching personal and so-
cial education and quidlance; stimilating enterprise education; and emphasi-
sing the role of the schools in their local cammnity.

Nr. 26/1987 GUIDANCE CCURSE —~ THE NETHERIANDS

The Transition Programme pilot project in Rotterdam (Netherlands) developed
a 12-week "Introduction to the world of work" course to give students in
secondary education (between the ages i4 & 18) a broad understanding of the
world of work and help them make career choices. The course includes a one-
week work experience placement and calls for the pupils' subject teachers
to contribute to its preparation and follow-up stages.

Nr. 27/1987 CURRICULLUM COORDINATORS - MANCHESTER, UNITED KINGDOM

Between 1983 and 1987, the Manchester Education Authority (United Kingdom) ,
as part of a pilot project in the second Eurovean Transition Programme,
provided an additional member of staff in seven secondary schools to coor—
dinate curriculum development ari other in-school activities for new ap-
proaches to teaching and learning for pupils between the ages of 14 and 16.
The coordinators' role was a key factor in the success of the project.




Nr. 28/1987 '"WRITING TEAMS!" - MANCHESTER

The Alternative Curriculum Strategies (ACS) Transition Programme pilot pro-
ject in Manchester used "writing team" weekends as a device to crystallise
the experience of their project schools on selected themes. The meetings
produced teaching materials for use in staff development activities. The
procedure solved a problem felt by many projects, namely how to identify
the key factors for success ia an innovation, and express and record them
in a form in which they can be transmitted to a wider audience.

Nr. 25/1987 TRAINING FOR ILOCAL NEEDS - BELGIUM

Established to develop new sandwich-type courses for low-qualified young
unemployed school-leavers, a pilot project in the 2 Provinces of Limbury
and West Flanders has pioneered new methods of course-marketing and coop-
eration between vecational training and firms ; and trained/re-trained
nearly 600 students in four years, on tailor-made courses.

Nr. 30/1987 SCHOOL~LINKING - BADEN-WORTTEMBERG

Since 1982, all Baden-Wirttemberg 'Hauptschulen' (secondary schools provi-
ding the shortest type .of lower-secondary education, for 10-15 year olds)
have been linked with their local post-15 vocational schools, through a
system of Onntact Teachers working together in Contact Groups ('Kor*akt-
kreise'). The system, has also lad to greater curriculum contimuity, and
cooperation in guidance, between the two types of schools, and been of help
for curriculum development and teacher training.

Nr. 31/1987 THE '"WHY NOT ...?" OOURSE - IRELAND
hy not broaden your horizons?" - a teacher's resocurce pack has been
developed in a Eurcpean Cammity Transition Programme pilot project in
Shannon, Ireland, to introduce girls in secondary schools (aged 11 to 18)
to a wider range of occupations and to encrurage them to look beyond
familiar stereotypes, in choosing education, training and careers.

Nr. 32/1987 TURKISH GIRLS CENTRE - BERLIN

(in preparation)

Nr. 33/1987 WIDENING GIRLS' OCCUPATIONAL CHOICE - FRANCE

(in preparation)




Nx. 34/1987 EQUAL OPPORTUNITIES PROGRAMM: -~ MANCHESTER

In 1980, Manchester began to set up a city-wide network and programme to
rromote and support gender equnlity activities in schools, colleges ard the
city's education administration. The aim is to increase ard maintain commit-
ment at all levels. Schools in the Furopean Transition Programme pilot prr—
ject in Manchester have played an active part in it.

Nr. 35/1987 THE "GIRIS' PROGRANME! - CASTLEMILK, GLASGOW

The "Girls Programme" developed in the Castlemilk (Glasgow, United Kingdcm)
European Transition Programme pilot project is a 4 x 1-hour course designed
to raise the awareness of 14/15 year-old girls to sex~-stereotyping ard its

effects on women's choice of jobs and training.

Nr. 36/1987 WORK EXPIORATION CENTRE ~ DUBLIN

The Iiblin Work Exploration Centre was developed to support curriculum ini-
tiatives in a group of inner-city.schools aimed at developing young pecple's
social and vocational skills, through practical learning. The Centre also
reached young pecple in youth clubs, commnity groups and out-of-school edu-
cation programmes. Various facilities and organized programmes are avail-
able, by day and in the evening.

Nr. 37/1987 SCHOOLS, FIRMS & TRADE UNIONS

Schools are increasingly urged to develop links with business/industry.
Such collaboration needs to be two-way. Examples are given of how trade
unions and firms can develop programmes of activities to bridge the gap
with the school system from their side.

Nr. 38/1987 'ARBETTSIEHRE! - GERMANY

Started in the 1960s, 'Arbeitslehre! (Teaching about the world of work) is
now included in the curriculum of the majority of pupils in Germany and
usually includes scme form of work experience. There is pressure to make it
cbligatory for all. A network of local school-industry groups help teachers
provide it.

Nr. 39/1987 SCHOOLS, INDUSTRY & CURRICULIM

For many schools closing the gap between school and the world of work means
giving an industrial dimension to the curriculum. Various methods of doing
this can be seen. The cross-curriculum approach, in which teachers in sev—
eral subjects collaborate for this purpose, is described here.
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